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Your Essential Guide to Effective Reflective Practice is supported by a wealth of
online resources, which are available to access at:
https://study.sagepub.com/nieuwerburghlovele.

STUDENT RESOURCES

Templates to provide students with a clear example of expectations and structure,

guiding them in their own work:

e Template for reflective practice plan.
o Template for reflective writing, including worked examples.

Assessment to give students a concrete understanding of the criteria and standards
required, helping them to better prepare and perform in their evaluations:

e  Examples of marked assignments with marking guide.


https://study.sagepub.com/nieuwerburghlove1e
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Colour versions of figures are available:

e 9.3 Revised inauthentic leadership cartoon

e 9.4 Image created by David Love to reflect on his Dracula-like inner critic
e 9.5 A collage created by David Love focusing on moving forward in his career
e 9.6 Arranging cards

e 9.7 Painting over cards

e 9.9 Face or mask?

e 10.1 The place of art in professional practice

e A3.6 Annotated image suggested by original doodle

e A3.8 Modelling

e A3.9 Modelling completed

e A3.11 Creating impact through cartooning.

LECTURER RESOURCES

PowerPoint Decks to help lecturers organise their teaching in a clear, logical
sequence, making it easier for students to follow along:

e Overview of the Effective Reflective Practice framework
e Assessment briefing on the Effective Reflective Practice framework
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PROLOGUE

WHY CHRISTIAN WANTED TO WRITE THIS BOOK

When each of us is living our best lives, I believe that we are better at looking after
each other. Reflective practice is an opportunity for people to take a step back from
the busy-ness, ugliness, excitement, noise or dullness of everyday life. Human
beings are uniquely able to reflect not only on the present, but also the past and
the future. This very human ability allows us to be more intentional about what we
want for our own futures whilst also thinking about our desired impact on others.

Having grown up in Beirut, a city devastated by conflict and then living my entire
adult life with conflicts taking place in different parts of the world, I am committed
to exploring how individuals can make things better for themselves and others. To
change the world is an impossible dream — but we each make small changes to the
ways that we live and interact with others. If each of us is more intentional about
how we live our own lives, we are more likely to experience greater levels of well-
being. And if we are having our basic needs met and feeling more positive about
our lives, we are more likely to be interested in the lives and wellbeing of others.

I have had a long-standing curiosity about human beings at their best — always
fascinated by how kind, considerate and inspiring humans can be. That led me to
make a career transition into academia to study human beings at their best. By
engaging with the emerging fields of coaching and positive psychology, I sought to
understand and study the conditions that would encourage people to be kind, con-
siderate and inspiring. Learning about coaching, teaching it, being coached,
coaching others, and supervising coaches have only increased my faith in the essen-
tial tendency towards goodness in human beings. As far as I can tell, most people
are trying to do the right thing. Many hundreds of hours of coaching conversations
back this up.

This is how T started to think that the process of reflective practice can have a
role to play. But there are already reflective practice models out there. What was the
need for a new framework? David Love and I wanted to highlight the importance of
positive intention as the starting point for reflective practice. In other words, the
practice should lead to better outcomes. We thought it was important to emphasise
that the reflective practitioner’s attention should be on the impact on others, rather
than simply on a notion of ‘self-improvement’. And we are convinced that reflective
practice should enbance wellbeing rather than detract from it. We call for greater

self-compassion when engaging in reflective practice and raised awareness of the
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wellbeing of those who are impacted by the professional. The real question driving
this book is not ‘how can we live better?” but ‘how can we live better fogether?

Another incentive for me to take on this project was the opportunity to work with
my good colleague and friend, David Love. We enjoyed being co-authors on another
book for SAGE, Advanced Coaching Practice. That process was thought-provoking,
fun and enriching. I learnt so much about the topic through the process of thinking
and writing with David.

WHY DAVID WANTED TO WRITE THIS BOOK

Reflecting is about pressing the pause button and taking time out to make sense of
where things are at. That might be the sole purpose. Simply to take stock.
Additionally, the purpose might be to gain insights about how to move forward or
make changes, particularly in a professional context where we want to perform at
our best in the service of others. However, while creating an action plan might be
a valuable outcome from some reflective activities, that is by no means the only
benefit of reflective practice, which can have, for example, profound insights for our
self-awareness, identity and wellbeing.

I am a person with an extremely strong preference for a reflective learning style,
coupled with an inwardly focused approach for recharging my batteries. As a result,
in writing this book I want to explore the quality of the ways we enact that pause
for the purposes of reflection. How we enter the pause feels important. This is not
about grabbing five minutes out of the hustle and bustle of a busy life to do a quick
review of where things have got to before jumping back into the fray. Rather, the
pausing needs to be a positive, deliberate action, implemented with the intent of
truly taking time out for ourselves and creating an appropriate space for deep reflec-
tion in the particular ways that work best for each of us. How we do this will be
influenced by, amongst other things, our backgrounds, experiences, preferences and
passions, which all come together to create the optimal conditions for effective
reflection to take place. I want this book to be a contribution to enabling you, the
reader, to make your own decisions about the most effective approaches you can
come up with for developing and sustaining a reflective practice habit.

For you to find your own effective reflective practices it feels essential to first
have a core framework for creating and embedding the habit, as well as for captur-
ing and recording the outcomes. I want this book to provide that strong foundation,
from which it is then possible for you to incorporate any adaptations which person-
alise your reflective practice approach. Just as the core framework can be adapted
in this way, your personal adaptations may also evolve over time to accommodate
new interests or circumstances.

Over my years as an educator (of young people, leaders and coaches) I have seen
how learners’ capacity to do reflective practice well, and to write about reflective
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practice cogently, does not always come to people easily. Indeed, in my own career
and life T have had to learn how to be effective in my own reflective practice and
in getting my reflections down in print. For example, I have frequently found a
tendency for professionals to focus purely on the facts of a situation, rather than the
emotions those facts stimulate, the impact those emotions generate and the knock-
on effects to relationships with others. I want this book to make a contribution to
sharpening up both the ‘doing’ and the ‘writing up’ of reflective practice across a
wide range of professional fields.

As an artist and cartoonist I want to explore the power of playfulness in Effective
Reflective Practice. Perhaps counterintuitively, reflection is not just about thinking.
The most powerful reflective outcomes often arise from creative activities like paint-
ing, poetry and music, which tap into how we experience and fee/ about a topic.
For example, starting the reflective process with a mindfulness or visualisation exer-
cise is a very effective way of creating that all-important initial pause and freeing the
mind from focusing on thoughts. I am keen for this book to encourage you to
engage in serious play as a way of providing radically different lenses through
which to reflect on matters of importance in your work and life.

Finally, my co-author, Christian and I have a long-standing and strong relation-
ship which has built up over many years and has profound significance for me. In
2019, we wrote and published a book together about our mutual professional pas-
sion, coaching. The experience of researching, thinking and writing together
involved many thought-provoking, humorous and sometimes appropriately chal-
lenging conversations around real or virtual flipcharts covered in words, diagrams
and sketches in myriad colours. I am eager for this, our next publishing venture, to
replicate the same excitement of reflecting and learning together about how to be
an effective reflective practitioner. I know for certain this experience will stretch my
professional, and personal, thinking and capabilities in the service of others — and
will involve a great deal of fun!
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Professional Certificate in Coaching, which majors on reflective practice as both a
coach development method and a way of being with clients. For stretching my
capabilities T am thankful to: Dirk Anthony, Tracy Barr, Julia Carden, Alison
Hardingham, Ann James, Jonathan Passmore, Aboodi Shabi and Tatiana Rowson.

In 2023, I was one of the first coaches to take part in the Association for Coaching
accredited Diploma in Art-based Coaching, which is designed and led by the artist
and coach Anna Sheather of ART in Coaching. Reflective practice and art-based
ways of approaching it are central to this programme and I am indebted to Anna,
and Sabrina Ahmed and Zita Culkin, my fellow learners, for our many insightful
conversations. As part of the coaching practice hours required for this programme,
I have had the pleasure of working with a number of impressive coaches, who have
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therefore contributed directly to my learning about art-based reflective practice. For
giving up their time and adding to my understanding of reflective practice I am
grateful to: Ana Alexandra Moga, Lynn Dunton, Kara Exner, Anne Lasse, Janina
Mainka, Lydia Mastori, Carmen Menea, Daliana Olah and Joanna Williams. In addi-
tion, for continually stimulating my interest in creativity in professional settings [ am
grateful for the work and writings of coaches such as Maxine Bell (art), Jeanette
Cowley (art), Claire Bradshaw (nature), Pauline Esson (doodling), Beth Clare
McManus (creativity), Anna Sheather (art), Andrea Watts (collaging) and Stephanie
Wheeler and Teresa Leyman (playfulness).

Of course, reflecting on my many encounters with clients has also sharpened my
reflective practice capabilities — as a coach and supervisor, I learn something from
every interaction.

In drawing this consideration of the people who have contributed to my develop-
ment as reflective professional to a close I want to pay tribute particularly to those
people who have each had a profound and enduring impact:

Andrena Cumella (Andrena Cumella Consulting) — for her continuous and
unwavering support and constructive challenge through an incalculable number
of reflective conversations over so many years.

Anna Eliatamby (clinical psychologist, consultant and coach) — for being the
constant source of incisive insights.

Sam Peterson (Sage Therapies & Coaching) — for enabling me to reflect on
some very powerful moments from my past and to explore the implications for
my thinking, emotions and behaviour in the present.

Anna Sheather (ART in Coaching) — for opening my eyes to the demonstrable
power of art in professional settings and for being a role model as a creative
reflective practitioner.

Joanna Williams (Flourish) — for expanding my horizons about neurodiversity
through our collaborative reflections.

As we emphasise towards the end of this book, reflective practice is not just for
work. There is zero doubt that my personal life has benefitted from engaging in
reflective practice about matters beyond my professional needs and aspirations. Con-
versations about politics, humanity, the arts and life in general with those closest to
me often involve strong elements of reflection, making the insights all the richer. For
that enduring richness I am thankful to friends: John, Barbara and Nancy Bains, Chris
Haskett, Julia Holmes, Sue Jarvis, Ian Martin, Vera and Kim Mitchell, David Reading
and Rich, Marion, Amy and Peter Seal.

My creative spark, amongst other things, is inspired and nurtured by my close
family and I am eternally thankful to Martyn, Julienne, Lauren, Daniel, Beki and
Finlay Love, Cic, Bob, Rachel, Phil, Peter and Ann Thorpe, Kathie and David Garfath
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and David and Judy Brown. In addition, special mention (if only for their toleration
of my relentless cartooning about their lives) needs to go to my lifelong partner,
Pam, our daughter, Sara, and son, Tom, Ben (Sara’s partner) and Bernie (Tom’s part-
ner). Without their unconditional love and support none of this would be possible.
Last but assuredly not least are my delightful granddaughters, Alba (aged 7) and
Rowen (4) whose creativity and playfulness is a true inspiration.

The process of writing this book has been one of continuous reflective
practice-in-action as Christian and I have, individually and together, explored in
depth what it means to be a reflective practitioner. This has involved working out
and road-testing what we think in the first place, grappling with ways to present our
ideas cogently and backing out, while all the time learning, from the various
cul-de-sacs we have strayed down. For his patience with my highly reflective nature
and associated tendency to take my time coming to conclusions, and for his wit and
wisdom Christian would have appeared in the list of major influencers of my
thinking and practice above — but wielding my power as author I chose to write
about him here.
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THE EFFECTIVE
REFLECTIVE PRACTICE
FRAMEWORK

This chapter will cover:

e The framework of Effective Reflective Practice

Intention
Outcome
Strategy
Experimentation
Evaluation
Insights

O O O O O O

e Anexample of the framework in practice

Building on existing learning theories and reflective practice processes, we have set
out a new framework for reflective practice. It responds to the increasing demand
for effective strategies for supporting intentional change in professional contexts.
We have integrated recent positive psychology theories and strategies to ensure an
explicit focus on wellbeing. The Effective Reflective Practice framework comprises
six stages. It aims to facilitate reflective practice that is impactful and effective. The
framework is designed to make it easier to write about its application. It is our con-
tention that reflective practice can only be considered effective if it leads to better
outcomes for the professional, their clients and key stakeholders. In other words, it
is more than a process of just thinking about professional practice. That is only part
of it. The process of reflection should lead to improved professional practice, the
improvements should be experienced by clients and stakeholders, and undertaking
reflective practice must not be detrimental to the wellbeing of the professional.



26 o YOUR ESSENTIAL GUIDE TO EFFECTIVE REFLECTIVE PRACTICE

SETTING OUT THE FRAMEWORK

The Effective Reflective Practice framework (see Figure 3.1) encourages profession-
als to follow a cycle of Thinking, Planning, Acting and Reviewing. This cycle
captures the purpose and intent of reflective practice. Within the cycle, there are six
discrete stages that should be followed. When demonstrating Effective Reflective
Practice in writing, professionals can describe their engagement with the cycle by
providing a commentary about each of the stages described below.

Figure 3.1 The Effective Reflective Practice framework

Stage 1: Intention

The start of Effective Reflective Practice is a positive intention relating to one’s pro-
fessional practice. It is necessary to emphasise that the intention should be positive
because the process of reflective practice is about making things better. When set-
ting an intention, professionals are invited to think about a number of stakeholders.
First, what is the positive intention towards clients or colleagues? It is important to
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resist the very normal inclination to focus solely on what the professional would like
to change about themselves. The Effective Reflective Practice framework starts with
others in mind: what would the professional like others to experience? Second, what
does the professional hope will be better for their context or organisation? This is
an invitation to think more broadly about the impact of any changes within the
wider system. Third, what positive intention does the professional have for them-
selves? Once the intention has been clearly articulated, the last step before moving
to the next stage is for the professional to reflect on their level of commitment to
the intention. How committed are they? What is important to them about making
this change?

Stage 2: Outcome

The positive intention sets the scene and the basis for Effective Reflective Practice.
As suggested above, it is important to ensure that there is likely to be sustained
commitment to making things better. For Effective Reflective Practice, the desired
outcome should be made as clear and explicit as possible. It is helpful to identify a
situation, interaction or event that you would like to improve. The desired outcome
should be set out positively. In other words, how would the professional like the
situation, interaction or event to be in the future? This should be described in some
detail, including how they will know the outcome has been achieved. What does
success look like? Then it is helpful to consider how things are at present. Exploring
how the professional would like things to be, and then taking some time to assess
the current situation will raise awareness about what may need to happen to make
progress. Once the gap between the current situation and desired future state has

become clear, it is time to move to the next stage of the framework.

Stage 3: Strateqgy

The strategy stage focuses on what the professional is going to do in order to move
towards their desired outcome. The required actions should be specific and focused
so that forward movement can happen and the results can be evaluated. The strat-
egy should be aligned with the stakeholder and organisational interests identified in
Stage 1, as well as with the professional’s own values. The professional will benefit
from considering the support needed from others in the system in order to imple-
ment the actions effectively. The following questions are important to consider:

e Who else needs to be consulted and involved?

e How will you go about engaging the interest and participation of others with
diverse backgrounds, expertise and experience?

e  What learning will you need to take the strategy forward, and how will this be
acquired?
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While the strategy should be aspirational, it should also comprise practical, imple-
mentable steps and include a contingency plan for any anticipated early setbacks
based on reflection-in-advance.

Stage 4: Experimentation

In implementing their strategy, the professional should be open to experimentation,
trying out new ways of doing things. While the professional should be able to take
calculated risks as part of experimenting, clients and other stakeholders must not be
exposed to undue hazards or negative unintended consequences. Experimentation
will help the professional be mindful of how well the implementation of their strat-
egy is working, enabling them to make adjustments as they proceed. It will be
essential to create space to stand back from the action and notice the thoughts and
feelings that emerge as experiments progress. What is the professional learning
about themselves in the process? Finding a way to record these reflections will
enable the professional to recall these observations for use in later stages of this
framework. Regular journaling to capture your current thinking, feelings and seem-
ingly random impressions can prove very fruitful at this point in the process.

Stage 5: Evaluation

This stage is about how the strategy has worked out in practice. Of crucial impor-
tance is the question of whether it has made a difference. At Stage 2, the professional
will have established an idea of what a successful outcome would look like. This
can be used as a starting point for evaluating how things have actually turned out.
Some thought will be needed about what data will enable the professional to make
a sound judgement. This is likely to include constructive feedback from others —
clients, colleagues and other relevant stakeholders. These questions can be helpful
for reflection:

e Does the review of progress suggest the need for further experimentation?

e  What has been the impact for the client, the organisation and the professional
themselves?

e Has the wellbeing of the people involved, including the professional, been
maintained or improved?

Stage 6: Insights

At this stage of the framework, the professional is able to capture the key learning
points and insights from the process. This requires a review of the original intention,
the identified outcome, the chosen strategy, the results of the experimentation and
an evaluation of the whole process. In reviewing these stages, the learning that took
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place throughout the cycle should be captured and celebrated. This learning, along
with any other insights, should be recorded, and will inform further improvements
to professional practice. Throughout the cycle, and particularly at this final stage, it
can be invaluable to have conversations with significant others who can act as a
powerful sounding board to test out the professional’s reflections and learning.

lllustrative Case Study

Jasbir is a teacher of English in a school working with 15-year-old students. This is
her first teaching post following graduation with a degree in English followed by a
professional teaching certificate. Here are some extracts from her reflective diary.

1 October

Really struggling with one of the students in my class, B, who is not engaging with
the content of the lesson - disrupting her own and others’ learning. What to do?

3 October

(INTENTION - OWN & STAKEHOLDERS)

(THINK) I want to ensure B gets the most out of my classes and succeeds with her
English exam. Talking with other teachers it's clear she is also disruptive in other
lessons - though it seems not quite as much. If | can help her engage better, hope-
fully there will be a knock-on benefit for my colleagues too. Also need to crack this
problem for myself - | need to be better at engaging with a wide range of students.
No doubt I'll encounter similar problems with other groups - | need to be prepared.
Really committed to making something work!

(PLAN) Talk to colleagues - what do they do? Read up about dealing with disrup-
tive behaviour (google?).

(ACT) Raised the issue in a staff meeting. Colleagues helpful and supportive.

(REVIEW) Got some useful tips from colleagues and the internet - e.g. don't take
it personally, tackle the behaviour not the personality. I'll bear these in mind.

4 October

Have B's class again today! Have to say I'm rather dreading it today. Not sure how
much longer | can put up with B's bad behaviour ...

... Argh! - the lesson was awful. The lesson was focused on poetry and B was
particularly disruptive. It's really getting to me. Affecting my motivation day-to-day.

(Continued)



30 o YOUR ESSENTIAL GUIDE TO EFFECTIVE REFLECTIVE PRACTICE

5 October

(OUTCOME)

(THINK) Given a bit more thought to the issue - what would life be like if this issue
were resolved? Would be great if B showed more interest in what I'm teaching,
showed some progress with her learning - and just approached my lessons more
calmly. Have to make sure she doesn't interfere with others' ability to engage. | need
to feel | can handle this.

So what's causing the current issue?

e She's turned off by the lesson content (?7?)

e She's had enough of school and doesn’t want to be here anymore (??)

e It's me! - my relationship with B is not right in some way (??). That would be
very worrying.

(PLAN) Explore the situation with B.

(ACT) Have set up a conversation with B after next week's class.

(REVIEW) Feel good that I've taken a first step towards resolving things. Nothing's
happened yet but it feels good to be at least trying to move forward.

7 October

(STRATEGY)

(THINK) ... so what are you going to do, J? Start with the ‘lesson content’ issue -
that feels like something | can do something about more easily. It's important to me
that all my students benefit from my teaching - down to me to be responsible for
making that happen.

(PLAN) Key action points:

e Try to find out what's bugging her - really listen to what she has to say, and
acknowledge her feelings

e Find out what interests her outside of school - make links to the lesson content?

e Spell out the impact of B's behaviour before reinforcing the expectations
around appropriate behaviour (NB re-read school policy + google dealing with
disruptive behaviour in class). Be firm about the expectations but help her to
work out how she can meet those expectations.

What support do | need with this?
e Talk to my mentor
e Talk to my Head of Year

e Share my thinking with other affected colleagues.

Remember: this is not just my problem.
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What's ‘Plan B'? Say B doesn't engage in the conversation with me??:

e  Get more senior colleagues involved (??) - want to try to avoid this -
potentially weakens my position

e Involve her parents (??) - ditto, avoid this too ideally - might impact my
relationship with B longer term.

10 October

(ACT) Took the plunge! Spoke to B after class today. She was a bit reluctant at
first but when she realised | was listening and interested, she opened up a bit.
Finds English lessons ‘boring’. Not sure how ‘stupid poems' are going to help her in
her life. Told her I'd pretty much felt the same thing at one point at school. She
mentioned in passing that she (and some of the other students in my class) are
interested in rap music. They get together most days after school to make up
lyrics. Was able to make the point that this is poetry - which rather surprised B
and could see that made her think. Note to self: bring this into a lesson?? Then a
useful conversation about behaviour. B could see the point | was making and
agreed things needed to be different.

(REVIEW) Felt like a really useful conversation. B engaged (eventually) and made
all the right noises about her behaviour - not convinced that will stick though, but
let's see. Gained some valuable insight into B's interests.

17 October

(EXPERIMENTATION)

(THINK) It's time to take a few risks - give something new a go today.

(PLAN) Have planned a lesson on poetry. Main activity will be encouraging class
to write their own poems in whatever style they fancy (including song/rap lyrics). Will
use their creations as starting point for illustrating the emotional power of poetry -
and its connection to real life.

(ACT) Was brave and stuck to the lesson plan. Got the class writing poetry and all
the students seemed to enjoy it.

(REVIEW) B really got into it - got a bit wild when reading out loud to the class (!)
but at least this disruption was out of exuberance not boredom. Could this be a
break-through (?7?). Felt more confident and in control of things today. Still need to
emphasise appropriate behaviours - so need to speak to B again about that (she was
still a bit over the top at a couple of points!).

20 November

(EVALUATION)
(THINK) What did | set out to achieve? Here's my earlier diary note:

(Continued)

31
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‘Would be great if B showed more interest in what I'm teaching, showed some
progress with her learning - and just approached my lessons more calmly. Have to
make sure she doesn't interfere with others’ ability to engage. | need to feel | can
handle this’

(PLAN) What info do | need to check my progress?

e My observations of B's behaviour - has it changed? Is she more engaged now?
e Colleagues' feedback about B in other classes
e Indications of a stronger relationship with B.

(ACT) Raised issue again in staff meeting and spoke to some colleagues individually.
Re-read my notes about B's behaviour and engagement. Thought about the various
conversations I've had with B over the last month.

(REVIEW) Colleagues have noticed an improvement. Plus B is definitely more
engaged in my classes - contributing much more to discussions and her essays are
generally more thought through indicating learning is taking place. Less disruptive,
though she still has her moments! As for me - I'm feeling more connected with B,
and also the whole class. Feel less anxious and more motivated.

27 November

(INSIGHTS)
So what have | learnt from all this? And how can | apply that in the future?
A conversation with my mentor helped me identify my learning points:

e My relationship with each student is the key - getting closer to B has been
helpful. Going forwards need to make sure this isn't at the expense of
relationships with other students, though.

e Having meaningful conversations with students strengthens relationships and
gives insights into what makes them tick and how to enable them to access
lesson content.

e Lesson planning is important - but so is thinking about how content lands
with students. Have tended to focus on the planning, rather than the student
experience.

| need to keep up the momentum that's been created. Under no illusions - B can still
be a handful and will likely need continuing clear and consistent guidance about her
behaviour.

SUMMARY

In this chapter, we set out a new framework for reflective practice. It has been
designed with two purposes in mind: undertaking reflective practice and demonstrating



THE EFFECTIVE REFLECTIVE PRACTICE FRAMEWORK o 33

reflective practice through writing. In the following chapters, we will consider each of
the six stages in more detail.

Find Out More

For a sneak peek of a completed write-up of a piece of reflective writing, see Appendix 1
on p.131.








